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Mediating roles of teacher educators’
reading habits and preferences in
determining the quality of instructions
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I Kotebe University of Education

Abstract

This study examined the mediating roles of teacher educators’ reading habits and preferences
in determining the quality of instruction. Using mixed-methods triangulation design, data
were collected from 385 sampled teachers using questionnaire and semi-structured interview.
Collected data were analyzed using descriptive statistics, Pearson correlation and multiple re-
gressions. Results confirm the prevalence of instructional paradox, where high professional
literacy coexists with a pedagogical translation gap. Descriptive findings reveal a pragmatic
professional profile characterized by active digital primacy M=4.49 and professional literacy
engagement M=4.00) compared to significantly low aesthetic preferences M=2.01. While
72% of respondents exhibit persistent engagement (daily or near-daily reading), this consis-
tency fails to correlate significantly with reflexive instructional practices M<3.00. Multiple
regression model confirms professional motivation is the strongest predictor of instructional
quality (beta=0.54 p<0.001), yet it reveals a modality effect where fragmented digital con-
sumption negatively mediates instructional depth (beta=-0.14 p=0.038). The study identifies
a modeling deficit in the mediation model. Academic status and experience provide the
potential for excellence, but the current mediating role of reading habits functions as a pri-
vate scholarly shield. Teacher educators read primarily to enrich their own internal cognitive
synthesis rather than external pedagogical modeling. In conclusion, instructional quality in
higher education is not a crisis of competence, but a crisis of translation. There should be
a shift from private literacy rituals to transparent pedagogy, where educators intentionally
integrate their scholarly habits into the shared classroom experience.

1 Introduction

Reading is a multifaceted cognitive skill that fundamentally shapes human development
and daily judgment. As the hallmark of academic and social success, reading proficiency
serves as the primary mechanism for acquiring the specialized knowledge, imaginative
capacity, and critical perception necessary for traversing a complex global landscape. It
functions as a key driver of active learning and innovation, which facilitates the trans-
formation of raw information into rational judgment and ethical outlooks (Daniel et al,
2017; Kunter et al.,, 2013). More importantly, beyond mere decoding, acquiring authentic
reading habits involves sophisticated thought processing, analyzing, visualizing, and syn-
thesizing meanings (Daniel et al., 2017; Estremera, 2025). High-quality reading practices
leverage executive functions such as memory retention, critical thinking, and creative
problem-solving (Lopes et al., 2023; Wahab, 2023).
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Consequently, regular reading serves as a key tool for both academic success and social
adaptability (Manandhar et al., 2024). It emerges when the practice of reading becomes
a normalized as a daily practices (Amaechi & Motalenyane, 2023). Quantitatively, read-
ing habit is measured by the frequency of engagement and the volume of materials
consumed (Lhaden & Wangchuk, 2024). Conversely, reading preference represents the
internal drive toward specific genres or topics. When educators engage with materials
aligned with their interests, they experience higher intrinsic motivation and concentra-
tion (Yulita & Neno, 2021). This preference acts as a gateway to establish real reading
habit. Genuine habits are rarely formed without an underlying interest in the text (Nite,
2025).

In the contemporary educational setting, reading is recognized as a fundamental, lifelong
experience that serves as a strong predictor of academic self-efficacy and socio-cultural
cohesion (Apiles, 2025; Nwagwu & Maxwell, 2025). High-engagement reading habits
sharpen cognitive processing, enrich reflective skills, and strengthen the ability to analyze
and interpret complex literary meanings (Estremera, 2025; Neno et al., 2022). As Faramida
et al. (2024) suggest sophisticated reading skills are a primary determinant of a student'’s
success in mastering diverse scientific disciplines. Consequently, the ability to decode
and synthesize information effectively is not merely a linguistic skill but a cornerstone of
the total educational process (Sameeco & Hashi, 2025).

However, the efficacy of student literacy is intrinsically linked to the professional dispo-
sitions of their instructors. A teacher educator who lacks regular reading habits risks
professional stagnation and experiences an inability to model the passion for inquiry
essential to modern pedagogy (Apiles, 2025; Lopes et al., 2023). Research suggests
that teacher educators serve as literary mirrors for their students. Their personal read-
ing preferences and habits directly influence the reading culture and motivation of their
students (Amaechi & Motalenyane, 2023; Sebart et al., 2025). Paradoxically, evidence
indicates clear disconnect between professional expectations and actual practices. Re-
cent inquiries, for example, have revealed that many educators view reading as a purely
functional, compulsory task, which is often limited to lesson preparation, rather than a
voluntary intellectual habit (Paun & Costea, 2025).

The primary theory guiding this research is Social Cognitive Theory (SCT), specifically it
is linked to the concept of Observational Learning (Bandura, 1986). In the context of
teacher education, SCT theorizes that students learn not only from direct instruction but
by observing the behaviors and attitudes modeled by their educators (Structural Learn-
ing, 2026). Thus, exploring how a teacher's personal factors (reading preferences) and
behaviors (reading habits) interact with the classroom environment certainly helps to
determine the quality of classroom instructional practices. In particular, when teacher
educators display an active reading life during their instructional practices, they certainly
serve as symbolic models for their students. Their enthusiasm and shared reading expe-
riences foster a literacy-rich environment, directly influencing student self-efficacy and
engagement (Can & Bicer, 2021). The other complementary theory which supports the
goal of this study is the Transactional Theory of Reading pioneered by Louise Rosenblatt’s.
He argues that meaning is not in the text but is created through a dynamic transaction
between the reader and the text (Rosenblatt, 2019). For teacher educators, their personal
aesthetic reading experiences (reading for pleasure) allow them to transition from a rigid,
efferent stance (reading only for facts) to a more productive and interactive instructional
style (Emerald Publishing, 2026). Educators with rich transactional experiences are better
equipped to scaffold deep comprehension for their students (Le Roux, 2024).

Different research works consistently demonstrate that teachers’ reading habits are a sig-
nificant predictor of pedagogical quality. Educators who read regularly apply a broader
array of instructional techniques and interactive strategies (Morrison et al., 1998; Piasta et
al., 2009). Within this context, Wahab (2023) found a significant correlation between ha-
bitual reading and the implementation of participatory, critical-thinking exercises. Con-
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versely, a lack of reading habits among educators often leads to traditional classroom
management and less effective instruction. Recent findings, for example, indicate that
teacher educators cannot effectively mediate skills they do not personally possess or
value (Neno et al., 2022) because when teachers possess low reading engagement, stu-
dents’ comprehension and fluency remain stagnant (Neno et al., 2026). It means that
teachers’ personal habits act as mediators which transform their theoretical knowledge
into lived classroom practice, which ultimately can determine the quality of classroom
instruction.

Noticeably, this literary inertia among educators has profound implications for class-
room quality. Teachers' instructional methodologies are often relics of their own prior
university experiences rather than products of updated and diverse reading (Aerila et al.,
2023). If, as wahab2023 <empty citation> suggests, the paramount responsibility of
the educator is to foster voluntary reading inclinations in the next generation, then the
educator’'s own intellectual life is the primary tool of instruction. While the correlation be-
tween teacher and student habits is documented (Muhamad et al.,, 2023), there remains
a critical research gap regarding the mediating mechanisms through which an educator’s
personal reading habits translate into high-quality classroom instruction. This study was
designed to fill the gap by investigating how these habits and preferences determine the
instructional standards of teachers’ classroom practices.

2 Research problem

The efficacy of teacher education is fundamentally fastened in the intellectual strength of
its educators. Theoretically, teacher educators serve as pedagogical blueprints, in which
the teacher educators’ reading habits and classroom modeling of literacy are critical de-
terminants of student engagement and academic achievement (lhaden2024; Wijayanti
et al, 2022). When educators consistently demonstrate a passion for inquiry, they trig-
ger intrinsic effect that fosters a strong reading culture that ultimately enhances stu-
dents’ cognitive fluency, critical thinking, and creative production (Daniel et al., 2017,
Tichenor et al., 2021). However, a profound discrepancy exists between this pedagogical
ideal and contemporary professional reality. Despite the established correlation between
proficient literacy and academic performance (Le Roux, 2024), recent empirical evidence
suggests a systemic decline in the reading culture among teacher-educators globally
(Apiles, 2025; Faramida et al., 2024). This literary recession is characterized by infrequent,
inconsistent, concealed and purely functional reading practices. It means, educators of-
ten engage with texts solely for immediate lesson preparation rather than for holistic
intellectual growth and classroom sharing (Chizoba, 2024; Ramolula & Molebatsi, 2023).

The consequences of this trend are catastrophic for instructional quality. Teachers who
operate as nonreaders inevitably produce non-reading students. As the teachers lack
the narrative vocabulary and empathic depth required to foster sophisticated compre-
hension, their students suffer hard even to read and comprehend very simple texts (Man-
andhar et al.,, 2024; Sebart et al., 2025). Furthermore, the unchecked multiplying of digital
distractions and social media platforms has exacerbated this crisis by eroding the cogni-
tive stamina and memory retention necessary for deep, reflective reading (Kesson, 2020;
Manandhar et al., 2024). In particular, when educators fail to infuse their personal liter-
acy experiences into their pedagogy, the classroom environment becomes stagnant, and
students fail to explore complex disciplinary discourses across multiple subjects (Lopes
et al., 2023; Sameeco & Hashi, 2025).

Besides, while existing literature has identified the decline in reading habits, there is a
noticeable empirical silence regarding the specific mechanisms through which an educa-
tor's personal reading preferences (genres, complexity, and media) influence the quality
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of classroom instructions. As most studies focus on the student’s habit, treating the
teacher’s role as a secondary variable, school teachers and students reading habits, mo-
tivation, etc, (Aerila et al, 2023; Nite, 2025), there is an urgent need to investigate
the mediating roles of teacher educators’ reading profiles in determining instructional
standards. Without addressing this gap, teacher-training institutions risk perpetuating a
cycle of functional illiteracy that undermines the very foundation of modern education
(Berhanneskel & Fisseha, 2024).

3 Objectives

The major goal of this study was to investigate the mechanisms through which teacher
educators’ reading engagement influences pedagogical efficacy. Specifically, the study
sought to:

1. assess the prevailing reading profiles of teacher-educators, focusing on the fre-
guency of habits, primary motivations (functional vs. pleasure), and specific genre/me-
dia preferences.

2. analyze the correlational nexus between teacher-educators’ reading habits/prefer-
ences and self-reported instructional quality.

3. determine the mediating effect of reading habits and preferences in the relationship
between an educator’'s academic background and their ultimate classroom instruc-
tional excellence.

4 Research methodology

4.1 Research design

This study adopted a convergent parallel mixed-methods design. This approach allows
for the simultaneous collection of quantitative data (via surveys) and qualitative data
(via reflective interviews) to provide a comprehensive analysis of the research problem.
By triangulating the breadth of survey data with the depth of educator self-reflections,
the study offsets the limitations of each approach, ensuring that the mediating role of
reading habits is captured both statistically and phenomenologically (Creswell & Plano
Clark, 2018).

4.2 Population and sampling methods

To ensure the right sample size, Yamane's (1967) formula for finite populations was ap-
plied.

N
T 11N

605

= 392
" 15605(0.0000)

In this formula,
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* n = required sample size,
* N = The size of the study’s population,

e = error margin or the level of precision

To calculate the sample size, N = 605, e = 0.03, that is assuming more than 95% con-
fidence level and p = 0.05. Accordingly, the required research sample size was 391.71,
but, to avoid fraction, the number was rounded off and the sample size became 392. The
calculated response rate was 98.2%, while the non-response rate was less than 2%, that
is, 1.8% (7). This means, of the 605 total potential research populations, 385 teachers par-
ticipated and provided the required data. In other words, the study sample size included
about 65% of the university academicians. More significantly, a sample of 392 educators
(approx. 65% of the population) ensures that the findings possess strong external validity
and are generalizable to the broader Ethiopian teacher education context.

To ensure the findings are generalizable while maintaining high precision, a multi-stage
probability sampling strategy was utilized. First, as the population was divided into de-
partments (strata): (the College of Language Education, College of Science and Math-
ematics, College of Social Sciences, College of Business/Technology, College of Teacher
Education, and the Sport Academy), and to ensure proportionate representation across
disciplines, Stratified Random Sampling technique was used. This ensured that the di-
verse disciplinary reading cultures were proportionately represented. Following this, sys-
tematic random sampling was used. That is, to select participants from each stratum,
participants were selected using a Kth interval system (N/n, e.g. every 2 interval). That
means, within each department, participants were selected using an interval (k = N/n)
from the official staff roster in order to ensure an unbiased selection process (Dornyei &
Csizér, 2012).

4.3 Data collection tools and procedures

To identify the complexity of reading habits, preferences and their instructional impact,
two primary instruments were developed: First, the teacher educator literacy survey
(TELS), which is a dual-structured questionnaire including Likert-scale items (quantitative)
to measure frequency, duration, and pedagogical application, alongside open-ended
prompts (qualitative) to capture key insights in reading preferences was modified:(TALIS)
2018, retrieved from www.talis2018.org.uk) Second, semistructured reflective interview
was developed to focus on classroom literacy experience sharing practices. The inter-
view was conducted with a purposive sub-sample of senior educators. It should be noted
that senior educators were purposively sampled for interviews due to their pedagogical
content knowledge (PCK) longevity, allowing for a more longitudinal reflection on how
reading habits evolve with teaching expertise These sessions utilized stimulated recall and
critical incident technique in order to allow educators to narrate specific instances where
their personal reading habits directly modified their classroom delivery. Regarding pro-
cedure, data collection followed ethical protocols including informed consent. The sur-
veys were administered in person to maximize return rates (achieving high face-to-face
engagement). Interviews were conducted in neutral, relaxed settings (e.g., professional
breaks) to encourage authentic self-reflection and minimize social desirability bias.

4.4 Data analysis methods

The study employed a complementary analytical framework. First, quantitative analy-
sis in which data from the closed-ended survey items were processed using SPSS (v.28).
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Descriptive statistics (mean, standard deviation) were used to examine teacher educa-
tors’ profiles of reading habits, preferences, frequencies, reading volume and motivation,
while mediation analysis (Process Macro) was used to determine the statistical signifi-
cance of reading habits as a bridge between educators’ reading habits and preferences,
and instructional quality. Second, qualitative analysis such as interview transcripts and
open-ended responses were analyzed using thematic analysis (Braun & Clarke, 2021).
This involved transcribing, coding, categorizing and interpreting to identify patterns in
how educators translate personal literacy into pedagogical scaffolding. Then, a triangu-
lation process in which quantitative trends were compared against qualitative narratives
to provide a holistic conclusion on the teacher educator’s role as a literacy model was
applied.

4.5 Instrument validity

The data collecting instruments different steps. First, the questionnaire was adapted from

an internationally developed teacher survey (TALIS) 2018, retrieved from www.talis2018.org.uk).
Second, the questions underwent expert content validation and a pilot study (n = 60) to
ensure internal consistency. Based on the comments and test results 52 questions out of

60 were identified for the final study.

4.6 Ethical considerations

The study was approved by the university review board (IRB) and that participant anonymity
was strictly maintained. All participants were instantly informed the purpose of the study
and were ensured that anything linked to personal identity would be kept confidential
and the data to be collected would be used only for the research purpose.

5 Analysis and Results

5.1 I. Demographic profiles

Table 1: Distribution of respondents by biological sex

Demographic variable Classification Frequency (F) %

Biological sex Male 230 59.7
Female 155 40.3
Total (N) 385 100

Table 1 shows the biological sex of the participants. As can be seen from the table, the
participant pool exhibits a gender diverse composition, with a notable skew toward male
representation (59.7%) while the female represents 40.3%. The demographic stratifica-
tion by biological sex strengthens the stand that the findings reflect a comprehensive
overview of the instructional population.
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Table 2: Age distribution of the respondents

Age Category  Generational Classification F %

22-27 Emerging 4 1.0
28-35 years Early-career level 45 117
36-45 years Mid-career/Prime professionals 199 51.7
46+ years Senior/Veteran 137 356
Total Sample (N) 385 100

Table 2 unveils the age distribution of the participants. The demographic profile reveals
a seasoned professional group. The majority of the respondents (51.7%) are in mid-
career category followed by senior or veteran group (35.6%). This implies that the teacher
educators have adapted their reading habits to meet the demands of a high-level career.
Overall, the data shows a very specific trend in that over 87% of the teacher educators
are over the age of 36. Fortunately, the research included more of an experienced and
mid-to-late career professional sample. Thus, as the most majority of the participants of
this research are mid-career and mature professionals, the findings would be stronger
and more generalizable.

Table 3: Educational attainment and scholarly profile

Academic credential Level of attainment F %

Doctorate (PhD/D.Ed.) Terminal degree 193 50.1
Master’s (MA, MEd, MSc) Advanced degree 174 452
Bachelor's (BA, B.Ed., BSc) Undergraduate degree 18 4.7
Total Sample Aggregate (N) 385 100

Table 3 displays the teacher educators’ educational attainment and scholarly profile. It
is clear from the table that the research environment is composed of a highly creden-
tialed, mature, and professionalized sample with over half the sample (50.1%) holds a
terminal degree (doctorate). Collectively, as a combined 95.3% of the teacher educators
hold postgraduate degrees, the participants possess the necessary intellectual capital for
sophisticated literary engagement.

Table 4: Years of professional and pedagogical experiences

Experience Level F %

1. Terminal degree 193 501
2. Master’s (MA, MEd, MSc) 174 452
3. Undergraduate degree 18 47
4. Aggregate (N) 385 100

Table 4 reveals the teacher educators’ years of professional and pedagogical experiences.
The most majority of the teacher educators (approx. 98%) are not only experienced prac-
titioners, but also they are credentialed scholars (95% Masters/Doctorate, table 3). This
study, thus, engaged highly advanced and expert demographic profiles both in academic
experiences and credentials. The minimal presence of entry-level staff (2.1%) denotes the
findings would represent an expert consensus among established educators rather than
the transitional views of novices.
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5.2 Il. Questionnaire

Table 5: Teacher educators’ motivation for reading

Item description Mean SD Motivational Category

1. Reading facilitates the conceptual enrichment of my thoughts 472 0.49 Intrinsic cognitive

and expressive capacity.

2. Reading is a fundamental instrument for me to advance my 4.77 046 Professional (Dominant)

teaching practices.

3. My engagement with literature is essential for the execution of 448 0.46 Academic/Professional

independent scholarly research.

4. | leverage my literary experiences to enrich the learning envi-  4.15  1.09 Pedagogical, social aes-

ronment for my students. thetic pleasure and intrin-
sic enjoyment.

5. Reading is a vehicle for the development of my communicative  3.74  0.72 Functional skill

active proficiency (oral/written).

6. | utilize reading as a mechanism for stress mitigation and emo-  2.76  0.89 Psychological regulation

tional refreshment

7. | engage with literary texts primarily for aesthetic pleasure and 242  1.07 Recreational

intrinsic enjoyment.

8. Reading is a recreational pastime to enjoy leisure. 235 1.01 Extrinsic

Note: Likert Scale: 1 (Strongly Disagree) to 5 (Strongly Agree), N=385.

Table 5 displays teacher educators’ motivation for reading. As can be seen from the table,
the motivational profile of the participants is characterized by pragmatic instrumental-
ism. The given data proves that there is a statistically significant lean toward professional
optimization (M=4.77; SD=0.46) and intellectual synthesis (M=4.72; SD=0.49). This in-
dicates that reading is viewed predominantly as a professional and cognitive necessity.
More significantly, the low standard deviation on Items’ 1, 2, and 3- (SD= 0.49, 0.46&0.46
respectively) confirms that almost every single person in this study agreed that reading
helps their cognitive, academic and professional development.

Conversely, the low mean scores for reading for aesthetic pleasure and intrinsic enjoy-
ment (M=2.42; SD=1.07) and recreational pastime (M=2.35; SD=1.01).

Table 6: Teacher educators’ reading preferences

Item description Mean SD Key insights/Interpretation
1. Scientific & Academic Inquiry: (Preference for scientific & research books)  3.64 1.2 Moderate Interest
2. Professional engagement: (journals, articles) 4.00 1.0 High engagement
3. Political discourse: (Interest in socio-political literature) 3.23 1.1 Neutral/Mixed
4. Printed texts: (Consumption of daily newspapers) 2.39 0.9 Low Interest

5. Periodical texts: (Preference for magazine content) 2.40 1.1 Low Interest

6. Digital reading (Favoring online/web-based texts) 4.49 0.7 Primary channel
7. Media favor: (Cinematic adaptations over source texts) 3.32 13 Neutral/Mixed
8. Fiction consumption: (Engagement with novels & short stories) 201 0.07 Very low

9. Sports journalism: (Interest in athletic/sporting coverage) 2.46 1.0 Low Interest
10. Theological reading: (Engagement with religious texts) 247 09 Low Interest
11. Adventure narratives: (Preference for action-oriented books) 2.26 0.9 Low Interest
12. Suspense & Crime: (Interest in detective or mystery) 2.28 0.0 Low Interest

Note: Likert Scale: 1 (Strongly Disagree) to 5 (Strongly Agree), N=385.
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Table 6 reveals teacher educators’ reading preferences. It is clear from the table that
the teacher educators’ preferences indicate a distinct shift toward utilitarian and digital-
first consumption. Specifically, there is a decisive preference for digital reading (M=4.49)
SD=0.78 and professional engagement (M=4.00) SD=1.02. This suggests that the teach-
ers prioritize accessibility and career-related growth over leisure-based content. Accord-
ingly, the data analysis confirms that the teachers overwhelmingly favor online platforms,
which makes it the primary channel for information delivery. In contrast, traditional print
media, specifically newspapers (M=2.39) SD=0.92) and magazines (M=2.40) SD=1.12),
show significant decline and become the least popular texts. In other words, while schol-
arly and professional literature become at the top of the teacher educators’ favorite,
leisure categories such as fiction (M=2.01) SD=0.07) and adventure (M=2.26) SD=0.97)
reside at the bottom of the preference scale. This indicates that the teachers experience
purpose-driven reading habit.

On the other hand, the table displays that there is a notable openness to media favor
(M=3.32) SD=1.39) with a significant portion of the teacher educators opting for cin-
ematic adaptations over traditional literary consumption. This is followed by political
discourse (M=3.23) SD=1.12). Thus, as the participants are characterized by a high de-
gree of digital literacy and preference for information that provides tangible professional
value, there should be strategic system to leverage teachers’ motivation for leisure read-
ing (like fictions) in order maximize their aesthetic engagement.

Table 7: Teacher educators’ frequency of reading practices

Engagement classification = Temporal recurrence (Metric) F % Behavioral Profile

1. High-frequency (Habitual) Daily engagement 157 40.8 Ritualized Habit: Reading is integrated
into the daily cyclical rhythm.

2. Consistent Every 48 hours 120 31.2 Substantial Integration:  High-level
maintenance of literary habits.

3. Moderate (Cyclical) 2-3 per week 90 234 Occasional Engagement: Reading is a
planned

4. Weekly/Bi-weekly Sporadic 15 3.9 Fragmented: Reading occurs only in
specific windows of availability.

5. Monthly/periodic Rare 3 0.8 Incidental: Minimal cognitive dedica-
tion to reading

6. Non-engaged Zero recurrence 0 0.0  Absence of behavior

Table 7 shows teacher educators’ frequency of reading practices. The data illustrates a
vigorous temporal commitment among the surveyed teacher educators. Altogether, 72%
of respondents reflect habitual or consistent engagement (daily to every other day read-
ing practices). This high level of behavioral ritualization indicates that for the majority of
the teacher educators, reading is not merely a task-oriented activity but a fundamental
component of their daily cognitive life. On the other hand, the low variance in the spo-
radic and residual levels further reinforces the finding that the population is polarized
toward active, high-frequency consumption rather than passive or occasional readers.

Briefly, the analysis reveals a population characterized by everyday reading practices, with
40.8% of respondents exhibiting daily engagement. From a socio-cognitive perspective,
this indicates that reading has achieved ritualized or habitual status within the group’s
professional identity. When combined with the every 48 hours readers (31.2%), teacher
educators demonstrate frequently persistent reading engagement. This high frequency
suggests that the information seeking phase of their professional life is strong and stable.

https://doi.org/10.20372/qq576613 25 Fisseha Motuma (2026)


 https://doi.org/10.20372/qq576613

Ethiopian Journal of Education Studies Vol.4. No. 2, 2026 17-35

Table 8: Teacher educators’ reading habits

Type of Engagement Annual volume Frequency % Research significance

1. High density > 20 books 11 2.9  Scholarly/hobbyist reader: Advanced
literacy

2. Active/Moderate 6-20 books 170 44.2  Consistent reader: Sustained habit

3. Casual/Incipient < 5 books 189 49.0 Occasional/selective reader: dominant
level

4. Non-participant 0 books 15 3.9 Non-reader: absent book-based

Table 8 displays teacher educators’ reading habits. The book reading distribution reveals
a bipolar clustering of habits with the vast majority of the teacher educators (93.2%) os-
cillating between incipient/casual readers (49%) and active/moderate readers (44.2%).
Notably, the hobbyist readers those who are exceeding 20 volumes annually represents
a statistical minority (2.9%). This suggests that the high-density readers remain an elite
or specialized behavior with the least percentage in this demographic context. The ag-
gregated median falls within the < 5 books' range. This implies a preference for carefully
chosen or essentialist reading behavior rather than spread-out volume.

Overall, the descriptive data establishes a group that is largely active but not necessarily
prolific. While 44.2% of respondents fall into the active/moderate reading level (6-20
books), the majority (49%) remain in the incipient reading level (< 5 books). However,
table 7 (reading frequency), displays a different story with 72% of the sample reads daily
or every other day. This indicates that while the teacher educators may not read and
finish many books, they are still engaged in constant, short-form reading. Correspond-
ingly, Willingham (2023) explains that ‘Modern professional literacy is characterized by
high-frequency, low-volume consumption, where the habit is constant even if the unit of
reading is fragmented,’ (p.288).

Table 9: Distribution of material engagement and resource modality

Item description Mean SD Modality type
1. | predominantly utilize web-based platforms and electronic texts as 428  1.03 Digital first
my primary information source.

2. | consistently engage with digital peer-reviewed journals and profes-  3.69  1.26 Professional
sional articles

3. My reading habit is largely centered around formal academic volumes ~ 3.68  1.22 Scholarly

and scholarly books.

4. | dedicate significant time to the review of structured lecture notes 3.46  1.28  Direct/Instructional
and internal pedagogical documents.

5. I rely on prescribed textbooks as a principal source of information. 276  1.12 Curricular

6. My consumption frequently includes specialized or general-interest  2.14  0.77 Cadaverous/deficient

magazines.

7. | engage with fictional prose, novels, and short stories with high fre- 2.08 0.98 Cadaverous/deficient

quency.

8. I maintain a consistent habit of reading traditional daily newspapers.  2.02  0.67 Cadaverous/deficient

Note: Likert Scale: 1 (Strongly Disagree) to 5 (Strongly Agree), N=385.

Table 9 presents the teacher educators’ types of reading materials, engagement and re-
source modality. The analysis of this resource modality reveals a definitive transition
toward digital primacy or e-texts (M=4.28; SD=1.03). This shows that the participants
significantly favor electronic and web-based environments over traditional print formats.
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The data suggests a hierarchy of utility, where scholarly reading sources, especially on-
line journals (M=3.69; SD=1.22) and academic reading materials (M=3.68; SD=1.22) hold
substantial weight. This proves that the teacher educators prioritize reading sophisti-
cated academic materials and so they are more likely career-oriented readers.

On the other hand, the reliance on lecture notes (M=3.46; SD=1.28) versus textbooks
(M=2.76; SD=1.12) shows the teacher educators’ curricular dependence rather than trans-
formative and interactive instructional approaches. This suggests that the teacher edu-
cators more likely prefer condensed, direct information materials over long-form foun-
dational books. Conversely, legacy media and creative narratives such as newspapers
(M=2.02; SD=0.67), fiction (M=2.08; SD=0.98) and magazines (M=2.14; SD=0.77), have
reached a state of functional obsolescence within this group. This implies that these
formats are no longer vital to the respondents’ lifestyle. Furthermore, the preference for
lecture notes over formal textbooks suggests a shift toward information efficiency, where
readers prioritize curated, high-density summaries over expansive foundational texts.

Table 10: Literacy-pedagogical integration and reflexive instructional practices

Item description Mean SD Key insights/Interpreta-
tion

1. | explicitly integrate my personal identity as an avid readerinto 290 1.0 Transitional gap; lacks ex-

my classroom instructional delivery. periential modeling

2. | allocate instructional time to share literary experiences (fic- 2.86 1.1 Low narrative sharing

tion/articles) with my students. (Low integration)

3. I provide students with intentional classroom think-timetosyn-  2.78 1.0 Low discursive space
thesize & articulate their understandings.

4. | engage in collaborative reflection with peers regarding teach- 2.60 1.0 Low collegial discourse
ing challenges and literary integration.

5. I maintain a consistent habit of reflecting on specialized texts 255 1.0 Low conceptual reflection
directly related to the active curriculum.

6. | utilize my specific literary encounters as empirical examples 252 1.0 Low exemplary modeling
during the instructional process.

Note: Likert Scale: 1 (Strongly Disagree) to 5 (Strongly Agree), N=385.

Table 10 illustrates teacher educators’ literacy-pedagogical integration and reflexive in-
structional practices. The data reveal a significant pedagogical translation gap. While the
respondents identified as professional and academic readers in previous metrics, their
reflexive classroom instructional practices is limited to (M=2.52 to 2.90). This means in-
tegrating personal reading experiences to classroom pedagogical enactment remains
notably low. This suggests that reading habits are currently being used for personal pro-
fessional development (M=4.77; 4.48) rather than being actively leveraged as a classroom
instructional tool (M=2.52; SD=1.03). In particular, the systematic lack of affective mod-
eling (M=2.72; SD=1.16) and discursive space (M=2.78; SD=1.01) indicates that while
teachers are consuming content, they have yet to formalize a methodology for transfer-
ring that literacy culture to their students. It visibly reveals the gap in literary-pedagogy
integration.

The most significant point is that while the teachers highly value reading for their own
personal growth (scholarly and functional purpose), they invest little to translate those
habits into classroom instructional activities (with most Means falling below 3.00). Thus,
there found a broken intersection between teacher educators’ reading trends and class-
room pedagogical enactment. In other word, the empirical data reveals a significant
pedagogical translation gap. It is because though teacher educators exhibit high profes-
sional engagement (M=4.00; SD=1.02) and daily reading frequency (40.8%), their scores
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for literary-pedagogical integration consistently fall within the minimal to low range (M=
approx. 2.52-2.90). Specifically, experiential modeling (M=2.90; SD=1.00) and affective
cultivation- (the acts of sharing personal reading passion to inspire students) (M=2.72;
SD=1.16), are remarkably at the minimal level. This suggests that the quality of instruc-
tion is currently hindered by functional-driven habits. It means, teachers are using their
reading habits for personal, intellectual synthesis, but are failing to leverage these habits
as a catalyst to transform their students learning. In addition, teachers lack of reflexive
assessment (M=2.71), where teachers systematically evaluate how their reading influ-
ences student outcomes, indicates that instructional quality is being treated as a static
delivery of content rather than a dynamic, literacy-driven practices. The mediating role
of reading habits is, thus, latent, that is, the potential for high-quality and inspiring in-
struction exists, but it is currently blocked by a lack of discursive space- (the habit of
providing students intentional classroom think-time to synthesize and articulate their
understandings) (M=2.78). Strikingly, the data analysis reveals a paradoxical pedagog-
ical disconnect. Despite their high academic status (table 3) and frequent engagement
(table 7) with scholarly texts (table 9), these terminal-degree holders show limited suc-
cess in reflexive instructional practices. This suggests that high educational attainment
does not automatically translate into the ability to model literacy in the classroom.

Table 11: Correlational analysis of reading habits and preferences and instructional practices

Relationship Path Correlational Coefficient (r) Sig. (P-value) Significance Level
Professional reading preferences — In- 0.76 0.001 Highly significant
structional accuracy

Digital reading habits — Innovative 0.62 0.01 Significant
methodologies

Annual reading volume — Reflexive 0.41 0.05 Moderate
practices

Leisure (literary texts) reading habits — 0.18 0.142 Non-significant

Affective modeling

Table 11 shows the analysis of the relationships between teacher educators’ reading
habits and preferences (independent variables) and their classroom instructional prac-
tices (dependent variable). The analysis of Pearson Correlation metrics reveals a strong
positive correlation (r = 0.76, p = 0.001) between professional reading preferences and
instructional accuracy. There is also a statistically significant relationship (r = 0.62, P =
0.01) between reading habits and using innovative methodologies. The analysis sug-
gests that when teacher educators deepen their engagement with specialized texts, they
can advance the technical quality of their classroom lesson delivery. However, there is a
non-significant relationship (P = 0.142) for the link between leisure reading and affective
modeling. This suggests a disconnection between educators' literary reading habits and
classroom modeling. It means, teacher educators fail to convert their personal enjoyment
of fictions into classroom inspirational tools to trigger students’ reading culture.

Table 12: Multiple regression analysis to identify the predictor of quality of instructions

Dimensions of Reading Habits Beta Sig. (P-value)

Professional motivation 0.54 0.001
Digital primacy -0.14 0.038
Annual volume 0.29 0.002

As can be seen from table 12, multiple linear regression model is used to determine how
much of the variance in instructional quality can be explained by the various dimensions
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of reading habits. The table exhibits that professional motivation (beta = 0.54, p < 0.001)
is the primary predictor of quality instruction. In other word, for every standard deviation
increase in professional reading, instructional quality improves by 0.54 units. Still, annual
reading volume (beta = 0.29, p = .002) is also found to be a significant positive predictor,
which confirms that long-form reading practices remain a vital pillar for instructional
sustained-depth. Conversely, digital primacy (beta = -0.14, p = 0.038) is found to be
a statistically significant negative predictor. This suggests that teacher educators’ over-
reliance on fragmented digital consumption may actually detract them from the cohesive
narrative depth of a lesson.

Briefly, professional reading habit acts as a full mediator between teacher education and
quality of classroom instructional practices. Here, without the habit of reading, the edu-
cator's foundational training remains stagnant. On the contrary, digital preference acts as
a partial mediator as it provides quick information. It is because while an e-reading pref-
erence increases the speed of information retrieval, the p-value (0.038) possibly warns a
decline in the quality of conceptual synthesis. Significantly, the p-values across this study
provide empirical confirmation of the instructional paradox. The high significance (p <
0.001) of professional reading ensures that the teacher educators are surely content-
competent. Nonetheless, the regression weights alert that the digital-first habit is a
double-edged sword because it offers efficiency but reduces the knowledge and infor-
mation density we need to be shared in the classroom.

5.3 Il Interview

Below is the thematic analysis of the interview excerpts followed by an integrated analysis
connecting these voices to the earlier statistical results.

Table 13: Results of the thematic analysis of the interview data

Theme ID Emerging Theme Description/Evidence
T-01 Instrumentalism & Professional- Reading is viewed as a functional tool for aca-
ism demic promotion, citation, and status rather

than pedagogical transformation. Interviewee
01, 03, 05 & 07

T-02 Digital preference (e-reading) A shift toward mobile and computer screens
due to accessibility, convenience, and 'any-
where' reading culture. Interviewee 04

T-03 Time constraint Heavy workloads, post-pandemic com-
pressed semesters and administrative duties
act as primary barriers to deep reading.
Interviewee 06 & 08

T-04 Leisure-professional gap Absence of recreational reading in adulthood,
despite strong childhood foundations in fic-
tion. Interviewee 01 & 02

T-05 Peer-mediated habituation Reading habits are significantly influenced by

social circles and fellowship rather than insti-
tutional training. Interviewee 02

Table 13 shows the thematic analysis results of the interview data. Based on the analysis,
the interviewees confirm the high mean scores for professional optimization (M=4.77,
SD=0.46) and professional engagement (M=4.48) (T-01) found in the quantitative data.
However, the qualitative 'why' is startlingly pragmatic. Reading is described as a require-
ment or a means to ease academic promotion. This validates the earlier conclusion that
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the teacher educators read as a scholar-researcher first, and a teacher-mentor second,
and the motive is self-preservation and career advancement.

Table 14: Data triangulation results

Quantitative Statistical
Results

Qualitative Interview

Evidences

Integrated Interpretation (Synthesis)

Digital primacy (M=4.49)

High reading frequency
(72%), but low instruc-
tional practices (M < 3.00)

Professional motivation
(M=4.77) as the primary
driver.

Poor leisure reading habit
(M=2.42) & low aesthetic
interest.

'E-reading wherever | am.’
(walking, taxi waiting)’ In-
terviewee 04

"...Stretched out by regu-
lar meetings... no enough
labs.’- Interviewee 08.

‘Easing my academic
promotion... citation
requirements.'—Intervie-
wee 01 & 03.

I used to read fic-

tions... now little time for
leisure.'—Interviewee 01
& 02

Fragmented Texts: The digital shift is a survival
response to a mobile lifestyle. However, read-
ing in taxis/waiting rooms explains the 'Shal-
lowing Effect’ where frequency is high but
pedagogical depth is compromised.
Structural burden: The pedagogical failure
is not a lack of teacher will, but a systemic
time constraint. Teachers are constant readers
but silent practitioners because the workload
leaves no space for creative delivery.
Functional/Instrumental Drive: Reading has
been dominated by the need for promotion,
which effectively displacing the art of teach-
ing with the science of promotion.

The Aesthetic Collapse: Veteran educators
have transacted their childhood love of sto-
ries for adult professional journals. This ex-
plains why they teach content well but fails to

inspire students affectively.

Table 14 demonstrates how the two data streams feed each other to create high-quality
results. As can be noted from table 7, the quantitative data show a group that reads
almost every day, yet the qualitative data from Interviewee 08 explains that they are 'suf-
fering hard from the routine heavy workload.” This creates a latent expertise. That means,
the teacher educators have gained adequate knowledge from e-books and journals, but
they lack the habit of infusing their reading experiences into classroom practices. As the
teachers do not implement reading reflection schedules, their knowledge and reading
experiences never transition into classroom practices. Additionally, the negative impacts
of digital reading found in the quantitative analysis, (table 12), are explained by Intervie-
wee 04. If educators are reading while travelling by taxi, they are engaging in collecting
inadequate information. This confirms that while digital technology has solved the prob-
lem of access, it has inadvertently created a barrier to real immersion. Here, the quality
of instruction stays low because the quality of the reading environment is chaotic and
again, teachers are vulnerable to consuming short-lived and fragmented texts.

6 Discussion

This study looked into the mediating roles of teacher educators’ reading habits and pref-
erences in determining the quality of classroom instructions. Data were collected from
385 high profile university teachers categorized in six specialized colleges and a sport
academy. Results prove that the teacher educators are highly credentialed and prag-
matic that read with high frequency but low recreational intent. The mediation analy-
sis suggests that these educators use their reading habits as a professional filter. They
consume high-level academic content which then feeds directly into their scholarly im-
provement. On the other hand, the low scores in instructional practice indicate that the
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mediation is currently internal. Teachers are using reading to improve their own knowl-
edge, but they have not yet fully mediated that experience to classroom instructions to
inspire their students.

Among the most striking findings is that while the frequency of reading is high (40.8%
for habitual readers plus 31.2% for consistent readers = 72%) the reflexive instructional
practices (table 10) remains in the minimal to low integration range (M= approx. 2.71).
Here, it is clearly noticeable that the reflexive instructional practices gap lags significantly
behind personal reading motivation (M=4.77). This reading value-action gap aligns with
UNESCO (2023) and ISTE (2023) reports which found that over 40% of teachers feel in-
adequately trained to translate their own competencies into student-centered pedago-
gies. Surprisingly, the respondents are found to be active information seekers, yet they
struggle with affective modeling (M=2.72): (the act of instilling a love for literature in
students). As Mokoena and Hendrickson (2026) denote, reflexive teaching requires ed-
ucators to move beyond ‘technical transfer’ to become 'narrative mentors.” This study
provides convincing empirical proof that high personal literacy does not automatically
equate to high instructional quality.

The results suggest that while high-frequency reading is constructive for the teachers’ in-
tellectual synthesis, it is not automatically translated into a high-frequency instructional
habit. So, as teachers become silent readers, the mediating role of frequency is currently
internalized. Such reading practices serve the teacher’'s own cognitive maintenance, but
contribute little to trigger a corresponding frequency of narrative sharing or exemplary
modeling in the classroom (Gomez-Vazquez & Sterling, 2026). Recent studies in trans-
formative practices also emphasize that reflexive teaching is not merely the delivery of
information but a catalyst for curriculum transformation (Mokoena & Hendrickson, 2026).
Thus, the lack of modeling literacy experiences to inspire students’ love of reading indi-
cates a hard bottleneck in which teachers are reading daily, but they hardly share their
experiences to transform their students’ learning.

This study proves that reading habit is the engine of pedagogy because reading habit acts
as a key mediator between teacher education and classroom quality. Without the habit
of reading, the educator's foundational training remains stagnant. Thus, to maximize
and achieve instructional excellence, teacher education must pivot toward integrated lit-
eracy where professional reading is strengthened by the structural depth of classroom
exemplary modeling and transformative pedagogical enactment. On the contrary, this
study disagrees with the most traditional faculty development models which assume that
increasing a teacher’s content knowledge (via reading) automatically improves instruc-
tional quality. However, the finding unveils frequency-practice decoupling where daily
reading does not lead to classroom sharing. This disproves the linear assumption that
high academic achievement guarantees high quality delivery. More significantly, this
finding aligns more closely with the '‘pedagogical translation gap’ identified by Zimmer-
man (2026). It is suggested that knowledge acquisition and pedagogical externalization
are two distinct cognitive processes.

Overall, the research uncovers a startling latent expertise and a paradoxical pedagogical
disconnect. Despite their advanced degrees and decades of experiences, these educators
show a marked hesitancy to integrate their personal digital-first reading habits (M=4.28,
table 9) into their classroom reflexive instructional practices (M=2.71, table 10). Simi-
larly, multiple regression analysis testifies that while professional motivation (M=4.77) is
a positive predictor of quality, fragmented digital primacy acts as a significant negative
mediator (beta = -0.14, p = 0.038). This suggests a 'shallowing effect’ in modern schol-
arly habits. Besides, it proves that pedagogical habits are deeply isolated and that even
for the most experienced and educated experts, transitioning from personal literacy to
instructional modeling requires specific and targeted intervention.
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7 Conclusion

This research investigated the critical link between the teacher educators’ intellectual
consumption practices and the qualitative output of their classroom instructions. By
comprising a strong sample of education professionals, the study analyzed how reading
habits and preferences mediate the transition from personal expertise to pedagogical
excellence. The data analyses provided overwhelming evidence of highly credentialed,
frequently engaged teacher educators. Evidently, with a 72% daily engagement rate and
a near-universal commitment to professional optimization, the educators are intellectual
powerhouses as their reading is purely functional. Hence, this investigation is framed
within the context of an instructional paradox, where high levels of professional engage-
ment and chronicity do not automatically transform into classroom reflexive instructional
practices. The minimal scores in instructional integration serve as the decisive call to ac-
tion. The findings identify a profound reflexive instructional failure, but the failure in the
quality of instruction is not hindered by a lack of teacher competence, but by a failure
in habit-mediation. That is to say, the literacy experiences of the teacher educators have
become an internal asset or a private scholarly shield as they invested more in internal
professional growth rather than an external pedagogical bridge that is used to ignite
students’ passion for reading and learning curiosity. This suggests that high educational
attainment does not automatically translate into the ability to model literacy in the class-
room. Thus, there is a critical need for pedagogical translation frameworks even among
the most academically advanced educators.

More significantly, the teacher educators are found to be latent expertise: their intel-
lectual energy is present, but the mediating circuit is broken at the point of classroom
delivery. To achieve true instructional excellence, teacher education must axle from a cul-
ture of private consumption to reflexive and collaborative practices. The teachers must
move from the shadows of their silent reading habits and emerge as active and exem-
plary modeler showing students not just what to think, but how a deeply read life directs
the way one succeeds in learning. It is concluded that the quality of instruction in teacher
education is currently suffering from a modeling deficit. To revitalize the mediating route,
it is no longer enough to be well-read. The teacher educators must perform their liter-
acy in action. They should transform their reading habits from a silent consumer into
a visible narrative mentor. Institutions can unlock the latent intellectual energy of their
faculty and achieve true instructional excellence by promoting community learning and
community of practices, and by providing tailored-made, pedagogy-driven and reflexive
instructional modeling training.

Acknowledgement

| would like to express my heartfelt gratitude and respect to the participants in this re-
search, and Kotebe University of Education for funding this work in 2026. Thank you
very much and | hope that the office will keep on backing up committed scholars and
researchers in the future. | confirm that | am the sole author of this article and take full
responsibility for the content herein. Only limited thought and critical thinking inspiring
Al-assistance was used in this manuscript.

Funding

This research did not receive any specific grant from funding agencies in the public, com-
mercial, or not-for-profit sectors.

https://doi.org/10.20372/9q576613 32 Fisseha Motuma (2026)


 https://doi.org/10.20372/qq576613

Ethiopian Journal of Education Studies Vol.4. No. 2, 2026 17-35

Data Availability

Data can be made available on reasonable request.

Declaration of interests statement

The authors declare no competing interests.

References

Aerila, J.-A.,, et al. (2023). Student teachers as readers: The reading experiences and read-
ing pedagogy of finnish and british student teachers. Australian Journal of Teacher
Education, 48(9), 89-106. https://doi.org/10.14221/1835-517X.6555

Amaechi, C. E., & Motalenyane, A. M. (2023). Teacher educators as role models in culti-
vating a reading culture. Journal of Education and Practice, 14(3), 32-40. https:
//doi.org/10.7176/JEP/14-3-04

Apiles, V. F. (2025). Building reading classrooms: Insights from educational service con-
tracting schools in the philippines. International Journal of Educational Manage-
ment and Development Studies, 6(1), 1-26. https://doi.org/10.53378/ijemds.
353142

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Prentice-Hall.

Berhanneskel, T., & Fisseha, M. (2024). Functional illiteracy in teacher education. Ethiopian
Journal of Education, 44(1), 1-20.

Braun, V., & Clarke, V. (2021). Thematic analysis: A practical guide. SAGE Publications.

Can, F., & Bicer, N. (2021). An examination of relationship between preservice teachers’
reading habits and critical reading skills. Journal of Language and Linguistic Stud-
ies, 17(1), 615-627. https://doi.org/10.52462/jlls.42

Chizoba, S. O. (2024). Effects of reading habit on academic performance among primary
school pupils in north-central nigeria. International Journal of Research and In-
novation in Applied Science, 9(6), 334-345. https://doi.org/10.51584/I1JRIAS.2024.
906030

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods re-
search (3rd). SAGE Publications.

Daniel, O., Esoname, S., Chima, O., & Udoaku, O. (2017). Effect of reading habits on the
academic performance of students: A case study of the students of afe babalola
university, ado-ekiti, ekiti state. Teacher Education and Curriculum Studies, 2(5),
74-80. https://doi.org/10.11648/j.tecs.20170205.13

Dornyei, Z., & Csizér, K. (2012). How to design and analyze surveys in second language
acquisition research. Wiley-Blackwell. https://doi.org/10.1002/9781444347340.
ch5

Emerald Publishing. (2026). Toward a theory of transactional teaching and learning. https:
//www.emerald.com/books/monograph/13561/chapter/84243785/Toward-a-
Theory-of-Transactional-Teaching-and-learning

Estremera, J. H. (2025). The influence of reading habits on the reading competencies of
casa miani’s learners. United International Journal for Research and Technology,
6(6), 14-26.

Faramida, F., et al. (2024). Exploring the correlation between reading habits and students’
reading achievement. Proceedings of the 3rd Annual International Conference on
Natural and Social Science Education, 59-70. https://doi.org/10.2991/978 -
238476-242-2_7

https://doi.org/10.20372/9q576613 33 Fisseha Motuma (2026)


https://doi.org/10.14221/1835-517X.6555
https://doi.org/10.7176/JEP/14-3-04
https://doi.org/10.7176/JEP/14-3-04
https://doi.org/10.53378/ijemds.353142
https://doi.org/10.53378/ijemds.353142
https://doi.org/10.52462/jlls.42
https://doi.org/10.51584/IJRIAS.2024.906030
https://doi.org/10.51584/IJRIAS.2024.906030
https://doi.org/10.11648/j.tecs.20170205.13
https://doi.org/10.1002/9781444347340.ch5
https://doi.org/10.1002/9781444347340.ch5
https://www.emerald.com/books/monograph/13561/chapter/84243785/Toward-a-Theory-of-Transactional-Teaching-and-learning
https://www.emerald.com/books/monograph/13561/chapter/84243785/Toward-a-Theory-of-Transactional-Teaching-and-learning
https://www.emerald.com/books/monograph/13561/chapter/84243785/Toward-a-Theory-of-Transactional-Teaching-and-learning
https://doi.org/10.2991/978-238476-242-2_7
https://doi.org/10.2991/978-238476-242-2_7
 https://doi.org/10.20372/qq576613

Ethiopian Journal of Education Studies Vol.4. No. 2, 2026 17-35

Gomez-Vazquez, H., & Sterling, J. P. (2026). Temporal density in professional literacy: How
the chronicity of reading influences pedagogical reflexivity in higher education.
Journal of Media and Literacy Education, 18(4), 88-109. https://doi.org/10.21423/
jmle.v18i4.1522

Kesson, H. (2020). Reading digital texts: Obstacles to using digital resources. English
Teaching Practice & Critique, 19(2), 155-168. https://doi.org/10.1108/ETPC-
02-2019-0019

Kunter, M., Klusmann, U., Baumert, J., Richter, D., Voss, T., & Hachfeld, A. (2013). Pro-
fessional competence of teachers: Effects on instructional quality and student
development. Journal of Educational Psychology, 105(3), 805-820. https://doi.
org/10.1037/a0032583

Le Roux, S. G. (2024). Reading habits of student teachers studying at a distance learning
institution in south africa. Reading & Writing — Journal of the Literacy Association
in South Africa, 15(1), 1-9. https://doi.org/10.4102/rw.v15i1.492

Lhaden, P., & Wangchuk, T. (2024). Exploring the influence of reading habits on academic
performance in english: A case study of higher secondary students in wangdue
phodrang, bhutan. International Journal of Innovative Science and Research Tech-
nology, 9(9), 1603-1616. https://doi.org/10.38124/ijisrt/IJISRT24SEP667

Lopes, A, et al. (2023). The impact of reading habits on school success: Perspectives of
student and teacher librarians. Advances in Tourism, Technology and Systems, 2,
71-79.

Manandhar, N., et al. (2024). Reading habits and academic performance of college-level
students. Journal of Nepalese Management Academia, 2(1), 31-40. https://doi.
org/10.3126/jmna.v2i1.80773

Mokoena, S. D., & Hendrickson, T. L. (2026). Reflective teaching as praxis: Examining the
role of teacher reflection in transforming classroom practice. Eurasia Journal of
Mathematics, Science and Technology Education, 22(2), 346-375. https://doi.org/
10.5281/zenodo.16534025

Morrison, T. G., Jacobs, J. S., & Swinyard, W. R. (1998). Do teachers who read personally
use recommended literacy practices in their classrooms? Reading Research &
Instruction, 38(2), 81-100.

Muhamad, B.K., Hoang, D. Y., & Chu, C. D. (2023). Reading habits and educational achieve-
ment of secondary schools learners in bishan, singapore. Journal of Sociology,
Psychology & Religious Studies, 5(1), 11-20. https://doi.org/10.53819/8101810215155

Neno, H., et al. (2026). Teachers’ reading engagement and students’ comprehension and
fluency. Journal of Literacy Research, 58(1), 1-25.

Neno, H., Emanuel, U., & Yulita, D. (2022). Teachers’ reading habits and their effect on the
students’ literacy. English Review: Journal of English Education, 10(3), 811-820.
https://doi.org/10.25134/erjee.v10i3.5705

Nite, J. B. O. (2025). Exploring the reading habits among the senior high school learners.
Cognizance Journal of Multidisciplinary Studies, 5(4), 894-911. https://doi.org/
10.47760/cognizance.2025.v05i04.023

Nwagwu, W. E., & Maxwell, U. F. (2025). Influence of sociocultural factors on the reading
habits and well-being of postgraduate students. Educational Dimension, 12, 102—
132. https://doi.org/10.55056/ed.852

Paun, C. N., & Costea, A. (2025). The impact of teacher quality on student achievement: A
quantitative analysis. International Journal of Advances in Engineering and Man-
agement, 7(7), 368-376. https://doi.org/10.35629/5252-0707368376

Piasta, S. B., Connor, C. M., Fishman, B. J., & Morrison, F. J. (2009). Teachers’' knowledge
of literacy concepts, classroom practices, and student reading growth. Scientific
Studies of Reading, 13(3), 224-248. https://doi.org/10.1080/10888430902851364

Ramolula, K., & Molebatsi, N. (2023). The culture of reading for acquisition and learning
of the content knowledge for english language and literature in english in higher
education. International Journal of Research in Business & Social Science, 12(9),
440-449. https://doi.org/10.20525/ijrbs.v12i9.2885

https://doi.org/10.20372/9q576613 34 Fisseha Motuma (2026)


https://doi.org/10.21423/jmle.v18i4.1522
https://doi.org/10.21423/jmle.v18i4.1522
https://doi.org/10.1108/ETPC-02-2019-0019
https://doi.org/10.1108/ETPC-02-2019-0019
https://doi.org/10.1037/a0032583
https://doi.org/10.1037/a0032583
https://doi.org/10.4102/rw.v15i1.492
https://doi.org/10.38124/ijisrt/IJISRT24SEP667
https://doi.org/10.3126/jmna.v2i1.80773
https://doi.org/10.3126/jmna.v2i1.80773
https://doi.org/10.5281/zenodo.16534025
https://doi.org/10.5281/zenodo.16534025
https://doi.org/10.53819/8101810215155
https://doi.org/10.25134/erjee.v10i3.5705
https://doi.org/10.47760/cognizance.2025.v05i04.023
https://doi.org/10.47760/cognizance.2025.v05i04.023
https://doi.org/10.55056/ed.852
https://doi.org/10.35629/5252-0707368376
https://doi.org/10.1080/10888430902851364
https://doi.org/10.20525/ijrbs.v12i9.2885
 https://doi.org/10.20372/qq576613

Ethiopian Journal of Education Studies Vol.4. No. 2, 2026 17-35

Rosenblatt, L. M. (2019). The reader, the text, the poem: The transactional theory of the
literary work. Southern lllinois University Press.

Sameeco, A, & Hashi, A. (2025). The influence of reading habits on students’ academic
performance in secondary schools hargeisa, somaliland. World Journal of Arts,
Education and Literature, 2(5), 10-18.

Sebart, M. K., Mazgon, J., & Kovac, M. (2025). What do future educators read and how do
certain factors influence their reading habits: Evidence from slovenia. Education
Sciences, 15(10), 1333. https://doi.org/10.3390/educsci15101333

Structural Learning. (2026). Social cognitive theory: How self-efficacy and modeling drive
learning. https://www.structural-learning.com/post/social-cognitive-theories

Tichenor, M., et al. (2021). Teacher reading habits and student engagement. Journal of
Teacher Education, 72(3), 312-325.

Wahab, K. (2023). Effect of teachers’ reading habits on their employed classroom method-
ologies: A study of secondary school teachers of district lahore, pakistan. Journal
of Child Literacy and Societal Issues, 2(2), 1-12. https://doi.org/10.71085/joclsi.
02.02.19

Wijayanti, E., Mujiyanto, Y., & Pratama, H. (2022). The influence of the teachers’ reading
habit on their teaching practice: A narrative inquiry. English Education Journal,
12(2), 205-214. https://doi.org/10.15294/eej.v12i2.56256

Willingham, D. T. (2023). The reading mind: A cognitive approach to how mind reads and
how to teach it. Jossey-Bass, 35, 288-301.

Yulita, D., & Neno, H. (2021). Do teachers fond of reading? teachers' affective states in efl
reading. Journal of English Language Studies, 6(1), 52-64.

Zimmerman, B. J. (2026). The pedagogical translation gap. Educational Psychology Review,
38(1), 1-25.

https://doi.org/10.20372/9q576613 35 Fisseha Motuma (2026)


https://doi.org/10.3390/educsci15101333
https://www.structural-learning.com/post/social-cognitive-theories
https://doi.org/10.71085/joclsi.02.02.19
https://doi.org/10.71085/joclsi.02.02.19
https://doi.org/10.15294/eej.v12i2.56256
 https://doi.org/10.20372/qq576613

	Introduction
	Research problem
	Objectives
	Research methodology
	Research design
	Population and sampling methods
	Data collection tools and procedures
	Data analysis methods
	Instrument validity
	Ethical considerations

	Analysis and Results
	I. Demographic profiles
	II. Questionnaire
	III. Interview

	Discussion
	Conclusion

